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Schedule at a Glance
Friday

Start Time End Time Event

9:00 AM 5:00 PM Registration— Oak Room Foyer, Student Center (STC)

10:00 AM 11:45  AM Workshops

11:45 AM Lunch Break (On your own)

1:00 PM 1:45 PM Break-out Sessions

1:45 PM 2:00 PM Snack Break

2:00 PM 2:45 PM Break-out Sessions

3:00 PM 3:45 PM Break-out Sessions

4:00 PM 4:45 PM Break-out Sessions

5:00 PM 5:45 PM Break-out Sessions

6:00 PM 8:00 PM Dinner and Plenary—Dr. Lyle Bachman—Oak Room, STC

Saturday

Start Time End Time Event

8:00 AM 5:00 PM Registration— Oak Room Foyer, Student Center (STC)

9:00 AM 9:45 AM Break-out Sessions

10:00 AM 10:45 AM Plenary—Dr. Lyle Bachman—Oak Room, STC

11:00 AM 12:00 PM Interest Section Meetings

12:15 PM 1:45 PM Lunch and Business Meeting

2:00 PM 2:45 PM Break-out Sessions/Workshop

3:00 PM 3:45 PM Break-out Sessions /Workshop

4:00 PM 4:45 PM Break-out Sessions

5:00 PM Drawing for Gift Books & Prizes— Oak Room Foyer



My Schedule
Use the space below to write in the sessions you’d like to attend.

Friday

Start Time End Time Event Room

10:00 AM 11:45  AM

1:00 PM 1:45 PM

2:00 PM 2:45 PM

3:00 PM 3:45 PM

4:00 PM 4:45 PM

5:00 PM 5:45 PM

6:00 PM 8:00 PM Dinner and Plenary—Dr. Lyle Bachman—Some 
Current Trends and Issues in Language Assessment

Oak Room

Saturday

Start Time End Time My Events Room

9:00 AM 9:45 AM

10:00 AM 10:45 AM Plenary– Dr. Lyle Bachman— Teaching and 
Assessment: Why, When, What, and How?

Oak Room

11:00 AM 12:00 PM

12:15 PM 1:45 PM Luncheon, Awards, Open Business Meeting & 
Slide Show

Oak Room

2:00 PM 2:45 PM

3:00 PM 3:45 PM
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Become a Member of the Board!
There are many benefits to becoming an I-TESOL Board Member

•    You will receive re-licensure points for participating at the board meetings.

•    Meet and work with great individuals to help teachers in the ESOL field.

•    Let your voice be heard for issues concerning the ESOL field.

•    Help to plan the upcoming conferences.

I-TESOL Elections
Nominate yourself or a colleague! 
Give information to Tim Conrad at tconrad@weber.edu or to your Interest Section Chair
*Interest Section Vice-Chairs will be elected in the Interest Section Business Meeting

Elected Positions Open: 

• Second Vice President 
o 1 year position, with a 4 year commitment to move on to First Vice President, 

President and Past President, voting member who will help plan and implement I-
TESOL Conferences

* Member-at-Large 
o 1 year position, voting member who will promote I-TESOL through other 

organization in K-12, AE, and HE. 

• Higher Ed, Interest Section Vice Chair*
o 1 year position with a two year commitment to move on to Higher Ed IS Chair, 

voting member who will help IS Chair to find presenters, market, advocate and 
plan.

• Adult Ed Interest Section Vice Chair*
o 1 year position with a two year commitment to move on to Adult Ed IS Chair, 

voting member who will help IS Chair to find presenters, market, advocate and 
plan.

• K-12 Interest Section Vice Chair*
o 1 year position with a two year commitment to move on to K-12 IS Chair, voting 

member who will help IS Chair to find presenters, market, advocate and plan.

Other Positions Open: 

• Display Chair

• o 1 year position with option to renew to recruit and coordinate vendors at the 
conference.

• Drawing/Awards Committee Chair

• o 1 year position with option to renew to coordinate drawings/awards at the 
conference.

mailto:heidihyte@gmail.com
mailto:heidihyte@gmail.com


Plenary Speaker

Professor Bachman’s interests in language assessment, language 

acquisition, ESL/EFL and international programs stem from his 

service as a Peace Corps Volunteer, teaching high school English in 

the Philippines. His international experience also includes six years 

in Thailand as a Project Specialist for The Ford Foundation, where 

he directed intensive English programs, conducted research in the 

assessment of language proficiency, language aptitude and 

attitudes, directed a project for developing an individualized 
elementary school EFL curriculum, and served as a consultant to government agencies and institutions on 

language testing and language program development. He also spent three years at Tehran University in 

Iran developing an ESP reading curriculum, and two years at the Chinese University of Hong Kong 

developing an English language enhancement program. He has been a faculty member at the University of 

Hawaii, the University of Illinois at Urbana-Champaign, and the Chinese University of Hong Kong.

Professor Bachman is a Past President of the American Association for Applied Linguistics and of the 

International Language Testing Association.  He was the first winner of the TESOL/Newbury House 

Award for Outstanding Research, has twice won the Modern Language Association of America’s Kenneth 

Mildenberger Award for outstanding research publication, was selected as one of 30 American “ESL 

Pioneers” by ESL Magazine in 1999, and in 2004 was given a Lifetime Achievement Award by the 

International Language Testing Association.  He has served on several committees of the National 

Research Council, and is currently a member of the Board on Testing and Assessment, a standing board of 

the National Academies of Science.  He has conducted numerous research projects in the areas of language 

assessment, program design and evaluation, and language acquisition, as well as practitioner training 

workshops in language assessment, both at North American institutions and at institutions abroad. He 

serves as a consultant in language assessment and language program design, evaluation and research to 

government agencies and institutions in Hong Kong, Korea, the United States, and the United Kingdom.  

His current professional interests are split about equally among research, teaching, program development, 

and training practitioners.   

6:00 PM, Friday, October 21st
Oak Room, Student Center

Some Current Trends and Issues in Language Assessment

In this presentation I discuss two recent trends in language assessment, performance assessment and 

task-based language assessment, and the issues that these raise for test design, development and use. 

Performance assessments, sometimes called “alternative” or “authentic” assessment are currently of 

considerable interest in both language assessment and educational measurement. As Bachman (2002a) 

has pointed out, in performance assessment, the constructs that we intend to measure are typically 



cognitively complex and socially-mediated, while the tasks we present require test takers to process a 

variety of input and produce responses that involve language use. Thus, performance assessment tasks 

typically result in greater interactions between the test taker and the assessment task. Because of this, 

performance assessments make two fundamental validity issues more complicated: 1) investigating and 

demonstrating the validity of the interpretations we make, and 2) identifying the target domains of 

performance to which these interpretations may generalize and providing evidence of such 

generalization. 

A similar, recent trend, called “task-based language assessment” has been contrasted with what has been  

called a “construct-based” approach to language assessment. These two approaches can be contrasted in 

terms of their development procedure, the kinds of score-based inferences to be made, and the validation 

arguments that underlie these. Central issues to “task-based” assessment are defining what a task is, and 

what tasks to choose for our assessment. Problems associated with a solely task-based approach to 

language assessment are discussed. 

A way forward for language assessment can be found in the way we 1) conceptualize tasks and the factors 

that can affect test performance, 2) conduct research in language testing and other areas of applied 

linguistics, and 3) design and develop language tests.

10:00 AM, Saturday, October 22nd
Oak Room, Student Center

Teaching and Assessment:  Why, When, What, and How?

Teachers are often uncertain about where to begin when they think about assessing their students. They 

often ask questions like, “When should I assess?”, “How often should I assess?”, and “How should I 

assess?”. They generally know what they should assess, but almost never ask “Why should I assess? All of  

these questions can be best answered by considering the relationships among assessment, evaluation, 

and teaching/learning, and by thinking first about why we assess our students. 

In this presentation I will discuss the purpose of assessment tasks in the classroom, comparing this to 

the purposes of teaching tasks. I will discuss the different modes of classroom assessment—implicit and 

explicit—and how these play different and complementary roles in the classroom. I will conclude by 

discussing five things teachers need to think about before using an assessment in the classroom, and how 

considering these can help guide teachers to become more effective classroom assessors. 



All the meetings of the conference will take place in the Student Center.

�)�D�O�O���������� ���,���7�(�6�2�/���%�U�H�D�N�R�X�W���6�H�V�V�L�R�Q�V
���������������������)�U�L�G�D�\

������������������ ���S�P

�5�H�J�L�V�W�U�D�W�L�R�Q�6�7�&���2�D�N���5�R�R�P
�)�R�\�H�U

�������������������������D�P �:�R�U�N�V�K�R�S�V

�$�P�\���:�D�W�W ���,�(�/�7�6���3�U�R�I�H�V�V�L�R�Q�D�O���'�H�Y�H�O�R�S�P�H�Q�W���I�R�U���(�6�/
�7�H�D�F�K�H�U�V

�6�7�&��������

�6�W�H�Y�H�Q���5�D�L�Q�H�\ ���$�&�.�����7�K�H�\���'�R�Q�
�W���(�Y�H�Q���.�Q�R�Z���7�K�H�L�U���$�%�&�V���6�7�&��������

�7�U�R�\���&�R�[ ���-�X�P�S�V�W�D�U�W���W�R���&�U�H�D�W�L�Q�J���D�Q�G���8�V�L�Q�J���/�D�Q�J�X�D�J�H
�$�V�V�H�V�V�P�H�Q�W�V

�6�7�&��������

�����������������������S�P

�/�X�Q�F�K���%�U�H�D�N

������������������ ���S�P �3�U�H�V�H�Q�W�D�W�L�R�Q�V

�%�H�Q�L�N�R���0�D�V�R�Q ���(�[�W�H�Q�V�L�Y�H���5�H�D�G�L�Q�J�����'�R�F�X�P�H�Q�W�L�Q�J���L�W�V���H�I�I�L�F�D�F�\���D�Q�G
�X�Q�G�H�U�V�W�D�Q�G�L�Q�J���K�R�Z���W�R���G�R���L�W

�6�7�&��������

�/�D�X�U�D���-�D�\�Q�H���3�D�U�V�R�Q �8�V�L�Q�J���7�H�F�K�Q�R�O�R�J�\���W�R���$�V�V�H�V�V���(�/�/�V�6�7�&��������

�'�L�Q�D�K���6�F�R�W�W���D�Q�G���%�U�D�Q�G�R�Q
�<�R�V�W

�%�U�L�G�J�L�Q�J���W�K�H���'�L�J�L�W�D�O���'�L�Y�L�G�H���I�R�U���(�Q�J�O�L�V�K���/�D�Q�J�X�D�J�H
�/�H�D�U�Q�H�U�V

�6�7�&��������

������������������ ���S�P

�6�Q�D�F�N���%�U�H�D�N�6�7�&���2�D�N���5�R�R�P
�)�R�\�H�U



All the meetings of the conference will take place in the Student Center.

�)�D�O�O���������� ���,���7�(�6�2�/���%�U�H�D�N�R�X�W���6�H�V�V�L�R�Q�V

�,�Q�W�H�J�U�D�W�H�G���$�V�V�H�V�V�P�H�Q�W�����X�V�L�Q�J���D�V�V�H�V�V�P�H�Q�W���L�Q���H�Y�H�U�\
�O�H�V�V�R�Q

�7�H�D�F�K�L�Q�J���6�W�X�G�H�Q�W�V���³�9�R�F�D�E�X�O�D�U�\���L�Q���&�R�Q�W�H�[�W�´
�5�H�D�G�L�Q�J���6�W�U�D�W�H�J�L�H�V

�0�R�G�L�I�L�H�G���(�[�W�H�Q�V�L�Y�H���/�L�V�W�H�Q�L�Q�J���L�Q���D�Q���$�F�D�G�H�P�L�F
�/�H�F�W�X�U�H���/�L�V�W�H�Q�L�Q�J���&�O�D�V�V

�)�R�U�P�V���R�I���$�V�V�H�V�V�P�H�Q�W���L�Q���&�R�Q�W�H�Q�W���%�D�V�H�G���&�O�D�V�V�U�R�R�P�V

�7�H�D�F�K�L�Q�J���9�R�F�D�E�X�O�D�U�\���7�K�U�R�X�J�K���'�D�W�D���G�U�L�Y�H�Q
�/�H�D�U�Q�L�Q�J

�6�R�P�H���3�U�R�E�O�H�P�V���R�I���W�K�H���(�Q�J�O�L�V�K���7�H�D�F�K�L�Q�J���3�U�R�F�H�V�V���L�Q
�,�U�D�T���D�Q�G���3�R�V�V�L�E�O�H���6�R�O�X�W�L�R�Q�V

�'�H�I�L�Q�L�Q�J�����7�H�D�F�K�L�Q�J�����D�Q�G���7�H�V�W�L�Q�J���5�H�D�G�L�Q�J
�3�U�R�I�L�F�L�H�Q�F�\

�$�V�V�H�V�V�P�H�Q�W���R�I���7�X�W�R�U�L�Q�J���I�R�U���,�Q�W�H�U�Q�D�W�L�R�Q�D�O���6�W�X�G�H�Q�W�V

�+�D�Y�H���\�R�X���W�D�O�N�H�G���W�R���\�R�X�U���:�U�L�W�L�Q�J���&�H�Q�W�H�U���O�D�W�H�O�\�"

�7�H�D�F�K�L�Q�J���D�Q�G���$�V�V�H�V�V�L�Q�J���&�%�,���D�Q�G���,�Q�W�H�J�U�D�W�H�G���6�N�L�O�O�V
�&�R�X�U�V�H�V



All the meetings of the conference will take place in the Student Center.

������������������ ���S�P �3�U�H�V�H�Q�W�D�W�L�R�Q�V

�+�H�L�G�L���+�H�D�O�\�6�7�&��������

�+�D�]�H�O���5�R�Z�H�6�7�&��������

�1�R�U�P�D�Q���(�Y�D�Q�V�����-�D�P�H�V
�+�D�U�W�V�K�R�U�Q�����7�H�U�H�V�D���0�D�U�W�L�Q
�D�Q�G���7�U�R�\���&�R�[

�6�7�&��������

������������������ ���S�P �3�O�H�Q�D�U�\

�/�\�O�H���%�D�F�K�P�D�Q�6�7�&���2�D�N���5�R�R�P



All the meetings of the conference will take place in the Student Center.

�)�D�O�O���������� ���,���7�(�6�2�/���%�U�H�D�N�R�X�W���6�H�V�V�L�R�Q�V
���������������������6�D�W�X�U�G�D�\

������������������ ���S�P

�5�H�J�L�V�W�U�D�W�L�R�Q�6�7�&���2�D�N���5�R�R�P
�)�R�\�H�U

������������������ ���D�P

�&�R�Q�W�L�Q�H�Q�W�D�O
�%�U�H�D�N�I�D�V�W

�6�7�&���2�D�N���5�R�R�P
�)�R�\�H�U

������������������ ���D�P �3�U�H�V�H�Q�W�D�W�L�R�Q�V

�'�U�����0�L�F�K�D�H�O���3�D�X�O �%�<�8���,�G�D�K�R�
�V���(�6�/���3�D�W�K�Z�D�\���3�U�R�J�U�D�P�6�7�&��������

�6�K�L�U�D���+�D�O�H�Y�L �$���&�D�P�S�I�L�U�H���6�R�Q�J���L�Q���3�U�H�V�H�Q�W���3�H�U�I�H�F�W�6�7�&��������

�-�H�V�V�L�F�D���0�F�*�R�Y�H�U�Q�����1�R�U�P�D�Q
�(�Y�D�Q�V�����$�P�\���%�D�U�O�R�Z�����'�H�E�R�U�D�K
�3�U�D�W�W

�$���:�L�Q�����:�L�Q���&�X�U�U�L�F�X�O�X�P���I�R�U���/�R�Z���3�U�R�I�L�F�L�H�Q�F�\
�6�W�X�G�H�Q�W�V

�6�7�&��������

�'�U�����(�����5�R�O�D�Q�G���%�U�R�Z�Q �(�$�5�1���3�U�L�Q�F�L�S�O�H�V���L�Q���(�6�/���6�X�F�F�H�V�V�6�7�&��������

�������������������������D�P

�3�O�H�Q�D�U�\

�/�\�O�H���%�D�F�K�P�D�Q �7�H�D�F�K�L�Q�J���D�Q�G���$�V�V�H�V�V�P�H�Q�W�����:�K�\�����:�K�H�Q�����:�K�D�W�����D�Q�G
�+�R�Z�"

�6�7�&���2�D�N���5�R�R�P��



All the meetings of the conference will take place in the Student Center.

�������������������������D�P �,�Q�W�H�U�H�V�W���6�H�F�W�L�R�Q���6�S�H�D�N�H�U�V

�6�X�V�D�Q���5�H�K�P�D�Q�6�7�&��������

�5�X�V���:�L�O�V�R�Q�6�7�&��������

�'�U�����&�K�L�]�X���0�D�W�V�X�E�D�U�D�6�7�&��������

�����������������������S�P

�6�7�&���2�D�N���5�R�R�P

������������������ ���S�P �3�U�H�V�H�Q�W�D�W�L�R�Q�V

�7�K�R�P�D�V���+�����&�X�Q�Q�L�Q�J�K�D�P�6�7�&��������

�/�\�Q�Q���+�H�Q�U�L�F�K�V�H�Q�����%�H�W�K���$�Q�Q�H���)�L�U�Q�J�H�V��
�.�\�O�H���-�R�K�Q�V�R�Q�����8�G�D�P�E�R�U���%�X�P�D�Q�G�D�O�D�L��
�0�D�Q�G�L���0�D�O�D�P�D�Q�����D�Q�G���+�H�L�G�L���+�H�D�O�H�\

�6�7�&��������

�5�D�L�F�K�O�H���)�D�U�U�H�O�O�\�6�7�&��������

������������������ ���S�P �:�R�U�N�V�K�R�S�V

�/�R�U�L���(�O�O�L�R�W�W�6�7�&��������

�%�H�Q���0�F�0�X�U�U�\�/�,�%��������



�)�D�O�O���������� ���,���7�(�6�2�/���%�U�H�D�N�R�X�W���6�H�V�V�L�R�Q�V
������������������ ���S�P

�6�Q�D�F�N���%�U�H�D�N

������������������ ���S�P �3�U�H�V�H�Q�W�D�W�L�R�Q�V

�7�X�O�O�\���-�����7�K�L�E�H�D�X �/�L�Q�J�X�L�V�W���D�V���3�U�R�J�U�D�P���3�O�D�Q�Q�H�U�6�7�&��������

�0�D�U�L���9�D�Z�Q���7�L�Q�Q�H�\ �+�H�O�S�L�Q�J���8�Q�G�R�F�X�P�H�Q�W�H�G���,�P�P�L�J�U�D�Q�W���6�W�X�G�H�Q�W�V���*�H�W
�L�Q�W�R���8�W�D�K���6�W�D�W�H���&�R�O�O�H�J�H�V���D�Q�G���8�Q�L�Y�H�U�V�L�W�L�H�V��

�6�7�&��������

������������������ ���S�P �3�U�H�V�H�Q�W�D�W�L�R�Q�V

�8�G�D�P�E�R�U���%�X�P�D�Q�G�D�O�D�L�$�O�O���D�E�R�X�W���/�L�V�W�H�Q�L�Q�J���I�R�U���1�R�Y�L�F�H���7�H�D�F�K�H�U�V�����7�H�D�F�K�L�Q�J
�	 ���$�V�V�H�V�V�L�Q�J

�6�7�&��������

�.�H�O�O�\���'�D�\���D�Q�G���6�D�U�D�K���5�L�W�W�H�U�'�H�Y�H�O�R�S�L�Q�J���D���5�H�I�X�J�H�H���/�L�W�H�U�D�F�\���3�U�R�J�U�D�P�6�7�&��������

�(�U�L�Q���6�K�D�Z�����-�X�G�V�R�Q���+�D�U�W
�D�Q�G���0�D�U�L�V�D���/�H�H

�7�H�D�F�K�L�Q�J���Z�L�W�K���W�K�H���L�3�D�G�����7�L�S�V���I�R�U���W�H�F�K�Q�R�O�R�J�\���L�Q���W�K�H��
�F�O�D�V�V�U�R�R�P

�6�7�&��������

Developing a Refugee Family Literacy Program
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Mushtaq Al Rashidany
mushtaq_y2003@yahoo.com
Friday, 10/21/2011, 15:00Ð15:45 STC 221
Some Problems of the English Teaching Process in Iraq and Possible Solutions
The problems of teaching English as a foreign language in Iraq appear in the difficulties faced by students as well as 
the teachers’ performance. These two major problems might overlap sometimes, so they both need to be addressed in 
order to improve the teaching process. To teach English sufficiently to Arabic-speaking students in Iraq, teachers 
need to diagnose the old habits in their performance that are no longer working. They also need to adopt new 
strategies to overcome the difficulties resulting from the nature of the students’ native language and their culture 
compared to the target language, English. The common problems can be divided into two types: Students’ difficulties 
in learning and teachers’ performance problems. In the presentation, I’m going to address the problems mentioned 
above in detail and provide possible practical strategies that are convenient to the available conditions. My claims will  
be supported with data whenever possible. 

I'm a Fulbright graduate student from Iraq in my second year at the Linguistics Program, the University of 
Montana, Missoula. 

Jim Bame
jim.bame@usu.edu
Friday, 10/21/2011, 14:00Ð14:45 STC 213
Modified Extensive Listening in an Academic Lecture Listening Class
This session will start with the presenter discussing generally accepted extensive listening definitions in both L1 and 
L2 learning situations. He will then outline example models of programs in both L1 and L2 settings.  After that, he will  
offer reasons why modified extensive listening can be used as a module in an L2 Intensive English Program learning 
situation.   
 
The presenter will then outline a module of how extensive listening can adapted as an electronic-based component of 
a high-intermediate/lower-advanced IEP lecture listening course.  Examples of student worksheets will be shared and 
discussed.
Discussion will be encouraged in this session.  Handouts will be available.

Jim Bame is an Associate Professor teaching in the Intensive English Language Program at Utah State University.

Dr. E. Roland Brown
earlrolandbrown@suu.edu
Saturday, 10/22/2011, 9:00Ð9:45 STC 221
EARN Principles in ESL Success
EARN Principles introduce the foundation to success in ESL--whether for a student studying English or the 
administrator trying to encourage the presentation of ESL related research or projects.  The premise is that success 
won't just happen.  Planning and effort are needed.
In short, the principles are the following:
     Establish foundation (establishing a purpose and plan)
     Add value (based on needs, enhance ability to serve)
     Research needs (to better add value, make effort to find out what needs are)
     Negotiate commitment (secure a conviction to act, and follow up)
Again, it's not just going to happen. Success in ESL is earned.

Dr. E. Roland Brown earned his BA in Linguistics and TESOL Certificate from the University of Utah.  His 
doctorate was earned from University of Idaho.  

Udambor Bumandalai
b.udambor@gmail.com
Saturday, 10/22/2011, 16:00Ð16:45 STC 221
All about Listening for Novice Teachers: Teaching & Assessing
Every teacher goes through the stage of being novice to teaching listening skills when they are first beginning to teach. 
Besides, listening is a skill area that gets pushed out of the main picture due to time constraints, lack of teaching 
experience, and the challenge that teachers face when teaching and assessing because it is an “invisible” skill to 
acquire (Field, 2008). However, listening is an active skill that takes more than 80% of our communication process 
(Helgesen & Brown, 2007). Instead of avoiding, if teachers embrace this challenge and find a new strength in 
themselves with teaching listening will not only help novice teachers progress professionally, but also greatly benefit 
learners by providing them greater confidence. 

The presenter will lay out the most important facts about teaching and assessing listening for teachers who are 
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starting out new in the field. The presentation will cover information about (1) what knowledge and skills it takes to 
learn to listen in a foreign language, (2) assessing which knowledge and skills your students need to develop in order  
to learn to listen better, (3) choosing instructional activities that will help students develop their listening abilities in 
English.

This presentation discusses the must-knows of teaching and assessing listening skills in learners supporting the 
need to provide training and resources for novice teachers. 

Lea and Greg Child
gregory.child@gmail.com
Friday, 10/21/2011, 15:00Ð15:45 STC 207
Forms of Assessment in Content Based Classrooms
Clear implementation of assessment is essential for effective class preparation and student evaluation.  This concept 
was reinforced during a summer content based instruction (CBI) English program at Utah State University.  
Throughout the program the instructors placed an emphasis on the use of informal assessment of the content in 
conjunction with English skills.  The informal assessments allowed instructors to guide students though the content 
of the course; however these assessments were not effective in meeting language objectives as the four language 
skills (speaking, writing, listening and reading) were not equally assessed.  Careful planning and implementation of 
various assessment techniques, based on the four language skills, is essential to meet content and language 
objectives.  One such technique, dynamic assessment (Lantolf & Poehner 2010), requires instructors to assess 
through scaffolding, thereby determining proficiency by the level of scaffolding required.  This form of assessment 
takes place during daily in-class interaction with the students allowing for an authentic assessment of student 
abilities.   In addition to informal assessment, periodic formal assessments are necessary to assess the global 
objectives (content and language) of the course. We will demonstrate that both informal and formal assessment, of 
both content and language, are crucial in a CBI English as a second language classroom. 

 We are graduate students at Utah State University, receiving our masters in second language teaching. Our 
emphasis is Spanish and ESL in adult and higher edcation.

Dr. Chizu Matsubara
jaret@dixie.edu
Saturday, 10/22/2011, 11:00Ð11:45 STC 219
Assessing English Language Learners in the Classrooms
Classroom teachers need to know whether their students comprehend the contents that are being taught. More 
importantly, they need to assess if the students understand the content vocabulary words. Key content vocabulary 
words play a fundamental role in helping the students grasp the critical concepts of the subject being taught.
The presentation will focus on how to introduce key vocabulary words and the usage of strategies to assess the 
comprehension level without using the L1. The implementation strategies will be based on the concepts of Sheltered 
Instruction Observational Protocol (SIOP). 
The audience will be asked to participate actively during the presentation. 

Dr. Chizu Matsubara was born in Tokyo, Japan. She came to the United States with her family when her father 
was assigned by his Japanese company to open offices in the U.S. She grew up in New York and San Francisco.
Her interest in cross cultural studies, identity, language acquisition, and culture stems from her own personal 
experiences as an English Language Learner and also as a returnee to Japan.
Dr. Matsubara received her doctoral degree from University of Nevada, Las Vegas in Curriculum and Instruction. 
Her emphasis is TESOL.
She is currently an Associate Professor at Dixie State College of Utah in the Teacher Education Program. She 
teaches ESL endorsement courses and Multicultural Education classes.

Troy Cox
troy_cox@byu.edu
Friday, 10/21/2011, 10:00Ð11:45 STC 223
Jumpstart to Creating and Using Language Assessments
Teachers and program administrators are often faced with decisions about student language proficiency: What level 
should students be placed in? Are they ready to advance? What is the relationship between the curriculum and the 
tests used? The purpose of this workshop is to help participants better understand language testing principles and 
their application to instructional and administrative decisions. The workshop will consist of a series of lectures 
paired with hands-on practice. By the end of the workshop, participants will have a stronger foundation in language 
testing principles to use when making decisions on student language ability. 
Handouts available for download at troy.byu.edu/Conference_Presentations.html.

Troy Cox is the Technology and Assessment Coordinator of the English Language Center at Brigham Young 
University.
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Ray Clifford and Troy Cox 
troy_cox@byu.edu
Friday, 10/21/2011, 15:00Ð15:45 STC 223
Defining, Teaching, and Testing Reading Proficiency
Reading is one of the least understood communicative activities.  This session will define “proficient reading” by 
contrasting learning to read (decoding) with reading to learn (proficient reading).  Then from an instructional 
perspective, we will explore two alternative teaching strategies that purposefully misalign texts and learners reading 
ability:
• Bringing learners “up to” the level of a difficult text by using scaffolding techniques.
• Bringing difficult texts “down to” the level of the students by simplifying the assigned reading task.
A concluding argument will be made for assessing overall reading ability by aligning the reader task with the purpose 
for which the text was created. 
Handouts available for download at troy.byu.edu/Conference_Presentations.html.

Ray Clifford is the Director of the Center for Language Studies and is an Associate Dean in the College of 
Humanities at Brigham Young University.
 
Troy Cox is the Technology and Assessment Coordinator of the English Language Center at Brigham Young 
University.

Thomas H. Cunningham
cunningham@suu.edu
Saturday, 10/22/2011, 14:00Ð14:45 STC 207
Preparing K-12 Teachers via Blended- and Service-Learning to Assess ELLs
The presenter will explain a blended-learning approach and service-learning standards implemented to engage pre-
service and in-service K-12 teachers with course content about assessing English language learners and to apply their 
recently acquired knowledge and skills to their service-learning experiences.
Until fall 2011, the TESL program at the presenter’s university was offered completely online while all other 
undergraduate teacher preparation courses have been face-to-face. The only contact between TESL instructors and 
students was via e-mail, discussion boards, assignments, grading feedback, and occasional face-to-face meetings 
during office hours with students who live near the campus or telephone conversations with distant students. 
Evaluations revealed a majority of students (both resident and distant) liked the flexibility of online classes but also 
wanted some live meetings (face-to-face/interactive-video conferencing). Instructors also wanted some live 
interaction with students. Rather than delivering online and traditional face-to-face courses separately, the presenter 
designed a hybrid/blended-learning approach to meet specific needs of the program, students, and instructors.
Since his hiring, the presenter has included service-learning activities in online TESL courses to provide students 
with practical experiences and to help meet linguistic and academic needs of ELLs in K-12 schools. However, his 
university has standards required for officially recognized service-learning courses; thus, he revised the curriculum to 
improve the program and so students can receive service-learning credit for two of six courses. The “Assessing ESL 
Learners” course is now a designated service-learning course, and the presenter is currently teaching it using the new  
hybrid/blended-learning approach.

Tom Cunningham, Professor of Education, Southern Utah University, teaches undergraduate/graduate ESL 
Endorsement. Holds BA: Linguistics & Spanish, and MA: TESOL (BYU); PhD: Instructional Technology (USU).

Cindy Davis, Reece Jacobson, Jan Last and Camille Jensen
cpeter67@dmail.dixie.edu; jlast2@dmail.dixie.edu; cdavis8@dmail.dixie.edu; rjacobse@dmail.dixie.edu
Friday, 10/21/2011, 16:00Ð16:45 STC 223
Assessment of Tutoring for International Students
This study will explore the effectiveness of providing tutoring services to international students. The international 
students are defined as those who are required to take ESOL classes at Dixie State College of Utah. These 
international students are required to attend tutoring sessions as part of their ESOL program assignments. The 
tutoring sessions will focus on conversational skills and if necessary, assist with class assignments. The study will 
apply pre-assessment and post - assessment to the international students who will be tutored by the students from 
the Dept. of Education (elementary education). The collection of data just started this Fall semester so the available 
data at the Conference will be limited. However, the presenters strongly feel that they will be able to share the unique 
experience in how learning culture, accessibility of English and native speakers, and effective instruction impacts the 
learning experience for international students. 

The four presenters are students at Dixie State College of Utah in the Elementary Education program.
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Kelly Day and Sarah Ritter
kday@mtnstatesgroup.org
Saturday, 10/22/2011, 16:00Ð16:45 STC 213
Developing a Refugee Family Literacy Program
The English Language Center (ELC) in Boise Idaho has developed and implemented a refugee specific family literacy 
program which has been integrated with the center’s existing adult education program.  In this presentation, we plan 
to discuss program need, objectives and design, successes and challenges that help shape further development as we 
move forward as a permanent program.

Kelly Day holds a M.Ed. in English as a Second Language, and has been involved in aspects of family literacy for 
the last four years.  She has researched and presented on ÒExploring the role of empowerment in adult learnersÓ 
and its connection to familiesÕ and childrenÕs education. She has recently attended the National Conference on 
Family Literacy (NCFL). For the past year, Kelly has researched, developed and implemented a pilot refugee family  
literacy program in Boise, Idaho.

Sarah Ritter holds a M.Ed., English as a Second Language. She has experience teaching English language learners, 
ages ranging from pre-schoolers to adults. She has presented locally and internationally on the topics ÒDeveloping 
a Pedagogy of Refugee Inclusiveness in Primary and Secondary EducationÓ, and ÒSOAR, A Multilingual Immersion 
Program.Ó She currently teaches in a public elementary school and for a refugee family literacy program in Boise, 
Idaho.

Lori Elliott
lori.elliott@risd.org
Saturday, 10/22/2011, 14:00Ð15:45 STC 213
Believing in Reading: ESL/ELL Students
Believing in Reading: ESL/ELL Students is an interactive hands-on professional development centered on the idea 
that Reading is Power.  Imbedded within the presentation instruction and participation is ESL/ELL reading 
strategies that can be used across all curriculum content areas and secondary curriculum levels.  Participants will 
learn to understand how cultural values affect classroom interactions on several levels, including teacher-to-student 
and student-to-student.  Also included in the presentation are ways in which cultural differences contribute to the 
educational attainment of all students, and how teachers can tap into these existing cultural variances in order to 
positively facilitate collaborative efforts within the classroom and beyond.  The final portion of the presentation 
includes research based ideas for assessing reading in meaningful ways, and time is given for educators to work on 
creating their own rough draft copies of formative assessments based on their content area.  Relevant take-away 
materials are provided, including assessment tools and a leveled multicultural multi-genre book list for secondary 
students.

Lori Elliott has been an educator for seven years and will receive her MasterÕs degree specializing in ESL education 
this December from Southern Methodist University.

Norman Evans, James Hartshorn, Teresa Martin and Troy Cox
James_hartshorn@byu.edu
Friday, 10/21/2011, 17:00Ð17:45 STC 207
Measuring Written Linguistic Accuracy:  A Question of Reliability, Validity, and 
Practicality 
Determining linguistic improvement in L2 writing requires a precise measure of linguistic accuracy. A number of 
metrics have been used in L2 research including obligatory occasion analysis, T-unit, and clause ratios. This paper 
considers the viability of two commonly used measures of written linguistic accuracy, error-free T-units and error-
free clauses, as well as a relatively new measure of written linguistic accuracy, weighted error-free clauses, proposed 
by Wigglesworth (2009). Data are drawn from over 350 writing samples generated by 81 ESL writers whose language 
abilities range from low intermediate to advanced, and 16 native English speaking students.  Pros and cons of the 
various scoring systems are discussed. In addition, their implications for written corrective feedback research, 
assessment, and classroom pedagogy are presented.
Handouts available for download at troy.byu.edu/Conference_Presentations.html.

Norman Evans is a faculty member in BYUÕs Linguistics and English Language Department, and director of 
curriculum development at BYUÕs English Language Center.

James Hartshorn is the Associate Coordinator at BYUÕs English Language Center. Interests include curriculum 
development, teacher training, pronunciation, and second language writing.  

Teresa Martin is passionate about teaching. She received her MA TESOL from BYU where she currently works 
teaching freshman writing to international students. 

Troy Cox is the Technology and Assessment Coordinator of the English Language Center at Brigham Young 
University.
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Raichle Farrelly
railiz@yahoo.com
Saturday, 10/22/2011, 14:00Ð14:45 STC 219
Classroom-based Assessment of L2 Adult Emergent Readers
It is widely accepted that standardized measures of assessment do not adequately reflect the literacy development of 
adult emergent readers (AERs).  These measures are a useful tool for program administrators; however, teacher-
generated measures may more effectively track student progress.  In this session, the presenter will introduce several 
classroom-based assessment measures that specifically address the five critical areas for reading development: 
orthographic awareness, phonological awareness, vocabulary development, fluency and reading comprehension.

Raichle Farrelly is a doctoral student in the Department of Linguistics at the University of Utah. Her research 
focuses on the knowledge base of L2 teachers of adult emergent readers.  Her teaching experience includes 
academic ESL, community-based adult ESL and L2 teacher education both in the US and abroad.
 

Shira Halevi
shrhalevi@gmail.com
Saturday, 10/22/2011, 9:00Ð9:45 STC 223
A Campfire Song in Present Perfect
Everybody loves a campfire song, and students learn grammatical concepts quickly when they sing along with simple, 
repetitive lyrics.  Participants in this session will learn a campfire song composed for intermediate level ESL students, 
"Have You Ever Eaten S'mores?", and how to use it as a pedagogical tool for teaching present perfect syntax, irregular 
past participles and adverb placement.  The presenter will teach the song using live guitar and power point graphic 
visuals, then demonstrate a three-step lesson plan that integrates the song as Input, Elicitation and Practice.  
Participants will compose their own verses to the song as a demonstration of Production and Application.  Music CDs, 
visual power point lyrics, song sheets and instructional materials provided.

Shira Halevi, MA, is an instructor at the University of Utah's English Language Institute.  She also teaches Hebrew 
for the Middle East Department.  

Heidi Healy
hhealy@live.com
Friday, 10/21/2011, 17:00Ð17:45 STC 223
Developing two Units for Basic Training and Resources for TESOL: Working 
Successfully with Young Learners
As English has become a global language more and more governments require children to begin learning English in 
elementary school.  In some places children begin learning English as young as preschool.  This trend is partially due 
to the ongoing debate that younger learners are better language learners.  In many places around the world children 
are taught by teachers who have little to no formal training in how to teach English or how to teach children.  In some 
cases the teachers have been trained in teaching adults English, but have received little training in teaching children.  
It is important that we recognize the need to provide training materials to these teachers to help them understand the 
cognitive, emotional and social development of children, which impacts how children are taught and assessed.  The 
presenter will share information from the development of two units in the book and website Basic Training and 
Resources for TESOL: The least you should know and where to go to learn more (BTR-TESOL).  BTR-TESOL is being 
developed by Dr. Lynn Henrichsen and graduate students at Brigham Young University in order to provide training 
materials for novice, volunteer English teachers.  The two units being developed by the presenter include information 
about teaching young learners including learner characteristics, how young learners learn, teaching ideas, and 
information on classroom management. The materials focus on key issues and are designed using a minimalist and 
connectivist approach to ensure understanding by a variety of people from a variety of backgrounds.

Heidi Healy is a graduate student in TESOL at Brigham Young University.  She has a BA in early childhood and 
elementary education from Utah State University.  She currently teaches a writing/grammar class at the English 
Language Center at BYU.

Lynn Henrichsen, Beth Anne Firnges, Kyle Johnson, Udambor Bumandalai, Mandi 
Malaman, and Heidi Healey
Lynn_Henrichsen@byu.edu
Saturday, 10/22/2011, 14:00Ð14:45 STC 221
Basic Training and Resources for Professionalizing Untrained, Volunteer Teachers
Untold thousands of people without professional-level preparation work as ESL/EFL teachers and tutors around the 
world due to the growing demand for English language skills, many English language learners’ dismal economic 
circumstances, and numerous English-speaking individuals’ international orientations and desires to be of assistance. 
These individuals teach in community programs, commercial schools, public libraries, literacy programs, churches, 
English language schools, and humanitarian efforts (Center for Statistics, 1986; Proliteracy Worldwide, 2007). 
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Nevertheless, they often quickly realize that there is more to English language teaching than merely speaking the 
English language. They need at least basic training in effective instructional procedures, and they can also benefit 
from becoming connected to professional TESOL resources (Gilbertson, 2000). 
Pennycook and Coutand-Marin (2003) describe “the prevalence of untrained teachers” in English language teaching 
around the world as a “problem endemic to ELT” (p. 341).  To solve this problem, however, we need to do more than 
complain about it. In order to reach such audiences, we need to reconceptualize the teacher-preparation models we 
have used in the past (Freeman and Richards, 2009). In that spirit, the program described in this presentation is 
being developed. It targets untrained, minimally trained, novice, or volunteer ESL/EFL instructors and tutors who 
cannot participate in traditional, full-scale, university-based teacher-preparation courses due to time constraints, 
limited finances, or geographic distances. Using an innovative, hybrid (online and paper-based) delivery model and a 
minimalist, connectivist, and problem-based instructional approach, it introduces them to “the least they should 
know” about English language teaching and then directs them to other sources for additional, in-depth information 
and professionalization. 
This presentation will establish the need for such training, describe the program’s intended audience, explain its 
underlying approach to teacher preparation, provide an overview of the topics it addresses, and share some sample 
units. 

Lynn Henrichsen teaches TESOL methods, materials development, and research methods courses at Brigham 
Young University.  He is a former chair of TESOL's Teacher Education Interest Section.

Julina Magnusson
julina.magnusson@gmail.com
Friday, 10/21/2011, 14:00Ð14:45 STC 223
Teaching Students ÒVocabulary in ContextÓ Reading Strategies
Teaching students how to use context clues to guess the meaning of unknown words is an important reading strategy 
for intermediate and advanced English learners.  This presentation will review an 8-step process used by the 
presenter in her reading courses in intensive English programs to help students understand their texts better by 
knowing how to infer the meaning of unfamiliar words or knowing when to skip the words or use a dictionary. 
Additionally, this presentation will discuss current literature on the efficacy of guessing the meaning of unfamiliar 
words and learning new words in context and how these results affect what teachers should do in the reading 
classroom.

Julina Magnusson, M.A., is a Lecturer in UVUÕs English as a Second Language Program. 

Amanda Malaman
mandimalaman@gmail.com
Friday, 10/21/2011, 16:00Ð16:45 STC 213
Teaching and Assessing CBI and Integrated Skills Courses
In this conference presentation we will explore the least you should know about integrated skills  and content based 
instruction as well as how to assess them fairly. In both content-based and integrated skills instruction it is easy to go 
off course, to focus on one topic or skill and not the others, this presentation will gives tips on how to make sure you 
stay on course. Assessment is also one of the areas that is easy to go off course. Oftentimes in a content based course 
teachers have a hard time knowing what to assess, this is often the case in integrated skills classrooms as well. In this 
presentation tips will be given to help ensure fair testing.

Amanda Malaman is a MA Student in TESOL at Brigham Young University as well as an ESL Teacher and TOEFL 
iBT Rater. 

Beniko Mason
benikomason@hotmail.com
Friday, 10/21/2011, 13:00Ð13:45 STC 213
 Extensive Reading: Documenting its efficacy and understanding how to do it
This presentation will report on the studies from 1997 to the present that investigated the effects and efficiency of 
comprehension-based methodology on EFL in Japan using Japanese university students. The results of these studies 
consistently show that the combination of free reading and listening to stories is not only an effective means of 
foreign language acquisition, but is also highly efficient. This presentation will also suggest some factors that will 
contribute to a successful and problem-free ER program.

Beniko Mason first began her ER program in 1984 in Japan. Her first question was whether ER was more effective 
than the traditional reading method, then whether it alone was better than the eclectic method, and finally whether 
reading alone was more efficient. She has also reported on how to start and set up an ER program, and what 
factors contribute to creating a successful ER program. Her publications are found at: www.benikomason.net .
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Jessica McGovern, Norman Evans, James Hartshorn, Troy Cox
jessicalynnmcgovern@hotmail.com
Saturday, 10/22/2011, 9:00Ð9:45 STC 213
A Win, Win Curriculum for Low Proficiency Students
Administrators of IEPs know that low proficiency students who are unprepared to function in an English-speaking 
classroom can challenge a class and even a curriculum. This session describes an innovative way, based on 
established principles of L2 learning as well as the desire to ensure excellence in English language teaching, to meet 
these students’ needs and benefit the entire program at the same time. Participants will learn how the presenters 
used the ADDIE model of Analyzing needs, Designing and Developing a curriculum based on that assessment, 
Implementing, and then continuing to Evaluate, to create and operate what is now called the Foundations Prep 
Program. We will describe the process used to assess the needs of these students and other stakeholders (Richards, 
2001). We will provide a description (including instructional materials currently being used) of an All Skills Class, a 
Vocabulary Class, a Reading Class and a Lab Class. We will chronicle the implementation process showing how a lead 
teacher/supervisor teaches one class and trains and supervises unpaid interns (undergraduate TESOL students) who 
teach the other classes.  We will present an evaluation of the program, in which it is shown to be a win (for students), 
win (for interns), win (for the IEP), win (for the department) situation. We will enumerate the results for each group 
over the two years of its existence so far. Finally, we will field questions and offer suggestions about ways to 
implement the program in the participants’ IEPs.

Jessica McGovern, who received her MA degree in TESOL at BYU, currently serves on the Executive Council at 
BYU's English Language Center.

Ben McMurry
benmcmurry@gmail.com
Saturday, 10/22/2011, 14:00Ð15:45 LIB 266
Creating a Website for Classroom Use, Online and Blended Learning, or to "Flip" the 
classroom.
This workshop focuses on creating a course website. Rather than simply going through the mechanics, we'll discuss 
some principles for using a website. Some teachers use them for classroom instruction. Others use websites in 
distance learning and blended learning. Many educators are starting to "flip" the classroom by doing homework 
during class and class work at home. Each of these scenarios may involve a course website, but the websites may be 
used differently. During the workshop, we'll create a website that meets your needs and work together to understand 
how to use a class website. We will be using Google Sites as our web framework.

Ben is a doctoral student at Brigham Young University. His interests include all things CALL: research, design, 
development, and evaluation. He has been a member of ITESOL for several years and has served in many offices in 
the organization. He also frequently teaches an online technology course at BYU.

Laura Jayne Parson
laura.jayne.parson@gmail.com
Friday, 10/21/2011, 13:00Ð13:45 STC 221
Using Technology to Assess ELLs
The effective use of technology offers a respite for educators and students alike, allowing educators to meet the 
unique needs each student through culminating, formative, and self-assessment than helps address to address the 
bias, language-barriers, and learning style limitations of traditional assessment methods.
Current (and often free) technology now allows educators to tailor traditional assessments (written tests, essays, etc) 
for different learning styles, either reading test questions verbally or translating test questions into different 
languages.  Technology also helps students to respond to traditional assessment methods, facilitating oral responses, 
video recordings of demonstrations, and translation software.  Technology also offers students the opportunity to try 
new assessment methods, such as using design software to create dynamic presentations, facilitating safe use of the 
internet to conduct research in languages other than Utah, and software that will automatically simplify text 
according to the English language level of each student.  The correct and practiced use of technology can give 
educators the skills to not only tailor traditional assessments for ELLs, but also to try new and dynamic assessment 
styles like presentations and portfolios, in a way that is accessible to all students (including ELLs).  Technology also 
facilitates ongoing English language and content-level assessment through new software programs and websites that 
help educators to tailor instruction according to English language levels and give ELLs tools self-assess their 
language development.  
The uses of technology for assessment of ELLs is invaluable.  It provides additional resources and support for the 
increasing size and diversity of Utah classrooms.

A graduate of the University of Utah, Laura Jayne Parson is currently completing her Master of Education degree 
at Westminster College.
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Dr. Michael Paul 
paulm@byui.edu
Saturday, 10/22/2011, 9:00Ð9:45 STC 207
BYU-Idaho's ESL Pathway Program
The purpose of this presentation is to introduce BYU-Idaho’s new ESL Pathway program. ESL Pathway is an 
interactive online language-learning program designed to increase young adults' English language proficiency and 
prepare them for college, regardless of where they live or where they ultimately receive their degree. In this 
presentation, BYU-Idaho students will discuss the process used to develop curriculum and course content, including 
the rationale behind the project. Next, a thorough discussion of the technology utilized in the course will be given, 
including specific course assignments and actual student responses and interaction.  ESL Pathway also employs a 
speaking partner program and the results of this partnership program will be discussed. Another dimension of the 
ESL Pathway program involves students gathering together once a week for various course discussions and language 
building activities. These weekly meeting are student led and are carried out completely in English. Finally, program 
assessment and student language proficiency gains will be discussed, including a detailed explanation of changes to 
the program for next semester.

Michael Paul currently directs the TESOL Education Program at Brigham Young University-Idaho. He also teaches 
several TESOL Ed and Chinese language classes. 

Steven Rainey
srainey@mtnstatesgroup.org
Friday, 10/21/2011, 10:00Ð11:45 STC 221
ACK! They Don't Even Know Their ABCs!
Teaching adults to read for the first time in their lives is a daunting task. Little is known about how non-literate adults 
become literate, and little is done to prepare instructors for the challenges of helping adult learners begin to become 
literate. 
Occasionally refugees come from ethnicities whose first language still has no written form. More frequently, new 
populations of adult refugees are coming from warehoused conditions, decades in refugee camps with little or no 
opportunity for formal education. At times more than one generation grows to adulthood without access to literacy 
training. As these populations enter the resettlement process in the US, language programs are hard pressed to find 
effective methods to address literacy issues. 
Too often instructors mistakenly assume that literacy begins with the alphabet and the sounds of letters. While there 
can be no argument of the importance of these elements for a literate adult, literacy acquisition begins elsewhere. As 
with general second language acquisition in adults, learning is effective when existing knowledge is exploited, and 
when relevance to the learner determines topics.
In this workshop, attendees will discuss some of the basic challenges involved in adult literacy, differences and 
similarities in childhood and adult literacy acquisition, and experience a basic literacy lesson in a language with a 
non-roman alphabet. This experience will equip those attending with tools to begin developing more effective literacy 
programs.

The presenter is the current director of Mountain States Group English Language Center - a refugee specific not for 
profit program in Boise, ID. 

Susan Rehman
srehman@mtnstatesgroup.org
Saturday, 10/22/2011, 11:00Ð11:45 STC 221
Using the Video Camera to Spiral ESL Learning
Language learners need multiple opportunities to practise a skill to develop mastery. The spiral approach, practising 
the same skill in a slightly different and slightly more challenging way each time, is particularly effective.  Video-
taping is a terrific addition to the learning spiral, as it increases challenge and allows students to self-evaluate and 
improve. To begin, I will divide the group into pairs, and have them interview one another using a "get to know you 
grid," then have them introduce their partners to the rest of the group.  As a class, we will decide on some criteria for a 
good introduction. I will then invite two participants to introduce themselves on video.  We will all watch the video 
and then discuss what went well and what to change.  If time allows, we will allow them to redo it. I will then draw a 
spiral on the board, and ask how this introduction spirals learning (allowing multiple opportunities for mastery in 
ever more challenging ways).  I will specifically ask what part video plays.  We will also discuss why it is important to 
carefully lay the groundwork by practicing and creating a safe classroom environment so students feel comfortable 
taking risks by before introducing the video camera. Finally, we will brainstorm what other skills could be spiraled 
using the video camera, such as job interviews, looking for an apartment, returning an item at the store, etc.

Susan Rehman has a B.A. in Comparative Literature  and a Graduate Certificate in TEFL.  She is an instructor at 
Boise's English Language Center and a 
WorkStyles Employment Skills Trainer for refugees.
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Jennifer Ritter
jritter@westminstercollege.edu
Friday, 10/21/2011, 16:00Ð16:45 STC 207
Have you talked to your Writing Center lately?
Writing Centers provide a learning opportunity for all student writers, including second language writers.  With the 
increase of NNS’s on our campuses, our writing centers serve many of our students as an adjunct to our classroom 
instruction.  Writing center tutors are trained well on how to teach writing to native-English speakers using a 
Socratic, non-directive approach.  An issue, however, is that writing centers often lack the knowledge in teaching 
second language writers, often referring to cultural issues with spiral diagrams and describing ESL sessions like 
“ER Triage” and “proofreading traps.”  As a result, ESL professionals should collaborate more with their campus 
writing centers.

This presentation reviews the research and training literature on tutoring ESL writers in the writing center, 
including the division between how writing center and second language writing professionals view best tutorial 
practice for ESL. Also, this presentation will include an interactive discussion about the audience’s existing – or 
potential - collaborations with writing centers on their campuses.

Jennifer Ritter directs the WESLI program at Westminster and is the chair of the Community Writing CenterÕs 
AAC.  Previously, she directed a Writing Center in Alaska.

Hazel Rowe
hazel_rowe@hotmail.com
Friday, 10/21/2011, 17:00Ð17:45 STC 213
My Life In Graffiti
Grammar can be exciting and meaningful when applied to a student’s personal life.  This can be achieved through 
an extended graffiti project, one that builds upon a student’s past experiences and future expectations by 
incrementally adding new grammar structures around pictures on a story-board.  The presentation will 
demonstrate the process of building a story through incremental stages of grammar mastery, displaying completed 
student posters produced in the classroom, as well as pictures of students working on their graffiti projects.  A 
question and answer period will immediately follow the formal presentation, as well as a chance for participants to 
“tour” student posters. Handouts will include detailed instructions and suggestions on implementing this project, 
student prompts, and a rubric for grading each stage of the project.  Participants will also be able to sign-up for e-
mail transmission of instructional Power Point presentations for both instructors and their students.

Hazel has been teaching ESL for over 10 years, initially as a volunteer for conversational English classes, which 
spurred her to get her MasterÕs degree.  She currently teaches grammar, writing and reading classes at the ELI 
at the U. of U.

Dinah Scott and Brandon Yost
byost@scmiddle.org
Friday, 10/21/2011, 13:00Ð13:45 STC 221
Bridging the Digital Divide for English Language Learners
 Low-income students are more likely to have limited access to home computers than their higher income peers.  
Given that the majority of English language learners are low income, this limited access to technology represents an  
area of inequality that has far-reaching implications as society becomes increasingly wired.  Schools can help bridge 
this digital divide through effective use of technology with their English language learners during the school day.  
This presentation will demonstrate various types of technology that educators can utilize in bridging this divide.  
The presenters will highlight student-made technology projects as they discuss the following types of technology 
that are effective for use with English language learners: email, blogs, class websites, student-made movies, 
podcasts, and commercial products, such as: ELLIS, Open Office, Imagine Learning English, Prezi, and Google 
docs.

Dinah Scott is the ESL specialist for the Washington County School District.  She is also currently a doctoral 
candidate in Instructional Leadership at USU.

Brandon Yost has a BA in TESOL, M.Ed. in Educational Leadership, and currently teaches middle school ESL and 
is a UNLV Teacher Education Ph.D. student.

mailto:jritter@westminstercollege.edu
mailto:jritter@westminstercollege.edu
mailto:hazel_rowe@hotmail.com
mailto:hazel_rowe@hotmail.com
mailto:erin_shaw@byu.edu
mailto:erin_shaw@byu.edu


Erin Shaw
erin_shaw@byu.edu
Friday, 10/21/2011, 15:00Ð15:45 STC 213
Teaching Vocabulary Through Data-driven Learning
 Corpus linguistics and data-driven learning are rapidly growing areas of applied linguistics. Well-intentioned 
teachers often desire to use data-driven learning in the classroom but lack the training or knowledge of corpus 
linguistics to be able to do so effectively. The presentation introduces the free ebook Teaching Vocabulary Through 
Data-driven Learning available on the www.americancorpus.org website. Then it will demonstrate some of the 
features of the corpus and lesson ideas presented in the book. The presentation will give an overview of a series of 
strategies and lesson plans teachers can use to allow ESL students to become more autonomous learners with corpus-
based data-driven learning in vocabulary acquisition.  Among topics addressed are increasing metalinguistic 
awareness of learners such as homonymy, synonymy, parts of speech, parts of words, collocation, how to teach 
students to use Mark Davies'  Corpus of Contemporary American English (COCA) and learning strategies of 
vocabulary and corpora.  The goal of this presentation is to show how corpus linguistics can be incorporated into 
TESOL pedagogy in a way that is valid and accessible to teachers and learners. It will show how corpora can be used 
as an autonomous study tool in the language classroom and not just to train linguists. Students in this methodology 
are also introduced to other corpus-based resources such as frequency dictionaries as well as encouraged to 
incorporate the principles into their own personal language study. 

Erin Shaw is a member of the Executive Council at BYU's English Language Center. She completed her MA in 
TESOL from BYU and her BA in Lingusitics from BYU. 

Tully J. Thibeau
tully.thibeau@umontana.edu
Saturday, 10/22/2011, 15:00Ð15:45 STC 213
Linguist as Program Planner
This presentation suggests a means to launch a program in English for Academic Purposes (EAP) relying on only 
language itself.  Language programs require a basis in pedagogical theory (syllabus design and curriculum 
development); yet Linguistics seems an unconventional source to draw raw materials for a foundation.  Despite such 
disciplinary unorthodoxy, a unit that offers an advanced degree in Linguistics also takes responsibility for an 
academic support project serving international students with language proficiency insufficient for mainstream 
classrooms.  Placing into the project is determined institutionally in line with typical proficiency examinations to the 
extent possible:  Language tests of this sort do not reveal where academic proficiencies lie; consequently, diagnoses 
are conducted in EAP classrooms regardless of suitability of placement.  The diagnostic battery administrated by the 
project staff (one faculty in the Linguistics Program, four graduate assistant teachers matriculating toward the 
Linguistics MA) endeavors to function seamlessly with the project’s language-program plan, which observes 
organizational principles expressed in content-based instruction (CBI) methodologies.  While extremely limited 
resources constrain the methodological applications of the project, theme-based CBI models have proven mostly 
workable regarding issues of syllabus design (e.g., selection of objectives and content) and curriculum development 
(e.g., selection, arrangement, modification of materials); moreover, since project instructors are training as linguists, 
a theme-based model permits a transformation into a hybrid: partially sheltered model (language teacher as content 
specialist-in-training), partially adjunct model (linguistics faculty as visiting content specialists) and, simultaneously, 
theme-based model scaffolding for the developing hybrid model.  Innovations are introduced and assessment tools 
are considered.

Doctoral studies defined Applied Linguistics as the science(s) of identifying language-related problems.  
Professional experience has clarified all problems of program planning must begin with language. 

Mari Vawn Tinney
marivawn@gmail.com
Saturday, 10/22/2011, 15:00Ð15:45 STC 223
Helping Undocumented Immigrant Students Get into Utah State Colleges and 
Universities
Until something like a national DREAM Act is passed, in this session we will discuss ways to help undocumented 
immigrant students of high school and college age who struggle today to stay in high school to gain more skills, 
graduate, and continue their higher education. This is not only a Utah challenge. It’s a global race for talent in the 21st  
century, so the more we can attract excellent students to our state colleges, the better the states and the country can 
compete on the world stage. Utah is one of several states that allows these students to attend Utah colleges at instate 
tuition rates. Utah laws House Bill 144 (2002) and Senate Bill 81(2008) allow eligible undocumented immigrant 
students to attend Utah colleges. Learn what the laws entail and the requirements and the process of how these 
students register for Utah state colleges. Receive a sample affidavit form they must use. Discuss the meaning of key 
words such as illegal, undocumented, without inspection, out of status, public benefits, and tuition waiver document.  
Help them know whether or not they can get financial aid scholarships and how to avoid “applying for public 
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benefit” (certain scholarships). Learn why these students are different from international students and should not 
have a SEVIS I-20 form or be entered into the SEVIS database. Find out why a Utah college student ID form is 
different for undocumented students (than a SEVIS ID), why they need it, and what they can or cannot do with it.

Dr. Tinney retired this month from Western Governors University where she mentored K-12 teachers for their ELL 
endorsement and masterÕs degree in ELL.

Tom Tylee
thomas.tylee@umontana.edu
Friday, 10/21/2011, 14:00Ð14:45 STC 207
Integrated Assessment: using assessment in every lesson
How do you know what works in a lesson?  
What are the students learning?  
What isn't working for you or your students?  
 
The current paradigm shift in lesson planning is towards one which includes not only authentic materials and 
student-focused activities, but also an element of assessment in each and every lesson. In this presentation, I discuss 
my experiences as a new English teacher and my motivations for using assessment daily and integrating it into every 
lesson.  In addition to showing how assessment can be used to answer some of the questions faced by every language 
teacher,  I also discuss current research on the benefits of integrated assessment for learners and instructors. I will 
examine some best practices for using assessment in lesson planning and give examples of good and poor use of 
assessment.  The examples will be from my first year as an English instructor as well as some examples from veteran 
language teachers. Finally I will discuss the newest developments in integrating assessment into the daily classroom 
routine, namely the idea of dynamic assessment, and how this new research will affect the language classroom in the 
near future

Tom Tylee is a graduate student in Linguistics and a graduate associate teacher in ESL at the University of 
Montana.

Amy Watt
acarter@ieltsintl.org
Friday, 10/21/2011, 10:00Ð11:45 STC 219
IELTS Professional Development for ESL Teachers
ESL teachers need to be knowledgeable and informed when faced with inquiries from their students about which 
English language proficiency test to take.  Participants will learn about the key factors making a good test, how IELTS 
measures up, and who takes and recognizes the test.  Interactive sessions will allow detailed understanding of the 
format and scoring of the different IELTS test components – Listening, Reading, Writing, and Speaking.  A look at 
test taker tips, a sample of the range of IELTS test preparation available, some free resources and a couple of ready-
to-go activities, will help ready participants to teach IELTS preparation courses, or include and IELTS focus on 
existing test preparation courses.

Amy Watt has been teaching ESL for over 20 years. She lived and taught in Japan for five of those years. Since 
then, she has been teaching adults of all ages through the San Diego Community College District and several private 
schools. She has worked as Director of Studies and other management positions as well. She has been an IELTS 
examiner since 1995 and an IELTS examiner trainer for 5 years.

Rus Wilson
rwilson@aoce.utah.edu
Saturday, 10/22/2011, 11:00Ð11:45 STC 223
A New Twist on PowerPoint: The Interactive Element
PowerPoint may be commonly used in the classroom, but it is vastly underutilized. The presenter will show how to 
make the most of PowerPoint in the ESL classroom. Among topics featured are speaking tasks, timed quizzes, 
dynamic multimedia activities through internal and external hyperlinks, and language games.  

The Curriculum Coordinator at U of UÕs ELI, Rus enjoys enhancing the ESL experience with unusual and engaging 
elements, from puppets to vernal pool organisms.
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SLCC Campus Map
All the meetings of the conference will take place in the Student Center (STC).
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Parking Information

ITESOL attendees will use the “Visitor Lot” north of the Student Center (see map below) on both Friday and Saturday. If you leave 

the conference before 5:00 pm on Friday, you will need to go to the ITESOL registration desk and get a validation to cover the cost 

of parking. Be sure to save your parking stub when you enter the lot. If you remain until after 5:00 pm on Friday, the exit gate will 

be open when you leave and you will not need to pay. The Visitor Lot entrance and exit gates will remain open all day on Saturday.



Driving Directions
Address
Taylorsville, Redwood Campus

4600 S. Redwood Rd

Salt Lake City, Utah 84123

(801) 957-4111

Driving from I-15
From I-15 take the 4500 South exit

Go west on 4500 South

Turn north on Redwood Road

Turn west into campus at Bruin Blvd 
(4450 South)

Visitor Lot is the third entrance on 
your left.

Driving from I-215
From I-215 take the 4700 South exit

Go east on 4700 South

Turn north on 2200 West

Turn east on 4460 South

Once you enter campus turn north on 
Bruin Blvd

Entrance to the Visitor Lot is halfway 
down Bruin Blvd on the right.


